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Pupil premium strategy statement – Wyndcliffe Primary 
School 

This statement details our school’s use of pupil premium (and recovery premium) funding to help improve 

the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the 

outcomes for disadvantaged pupils last academic year. 

School overview 

Details Data Data Data 

Number of Pupils in 

School 

2023 – 2024 

602 

2024 – 2025 

586 

2025-2026 

538 

Proportion (%) of pupil 

premium eligible pupils 

312/602 

52% 

December 2023 

349/586 

60% 

December 2024 

346/538 

64% 

December 2025 

Date on which it will 

reviewed 

July 2024 July 2025 July 2026 

Pupil Premium Lead Elizabeth Saunders 

(Deputy Head Teacher) 

Elizabeth Saunders 

(Deputy Head Teacher) 

Elizabeth Saunders 

(Deputy Head Teacher) 

Governor/Trust Lead Robert Cummins 

Rehana Yasmeen 

Sally Simpson 

Razia Ali 

Abyan Nisha-Nuur 

Razia Ali 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £506,010 

Recovery premium funding allocation this academic year  

Pupil premium (and recovery premium*) funding carried forward from 
previous years (enter £0 if not applicable) 

*Recovery premium received in academic year 2021 to 2022 can be carried 
forward to academic year 2022 to 2023. Recovery premium received in 
academic year 2022 to 2023 cannot be carried forward to 2023 to 2024.  

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this funding, state the 
amount available to your school this academic year 

£506, 010 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of background or challenges they face, make the best possible progress 
and achieve high attainment across all subject areas. The focus of our pupil premium strategy is to support 
disadvantaged pupils to achieve that goal, including progress for those who are high achievers from their starting 
points. Research conducted by EEF is used to support decisions around the usefulness of different strategies and 
their value for money.  

We know the challenges faced by vulnerable pupils such as those who are new to the British Education system (Newly 
arrived pupils); those with English as an additional language, those with Special Educational needs including social, 
emotional and mental health difficulties and those who have social workers. We also know the new challenge of 
increasing numbers of children requiring support with communication, speech and language and pastoral support. 

The activities we have outlined in this statement are intended to support the needs of all our pupils regardless of 
whether they are disadvantaged or not. 

Quality first teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the 
most support. This is proven to have the greatest impact on closing the disadvantaged attainment gap and at the 
same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below is 
the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their 
disadvantaged peers. 

Our strategy is also integral to wider school plans for education recovery, notably in its targeted support through the 
School Led Tutoring programme for pupils whose education has been worst affected, including non-disadvantaged 
pupils. 

We recognise that pupil premium students are not all alike and as such we ensure that we don’t categorise pupils, by 
labelling them disadvantages, but treating every child as an individual who has the potential to succeed and attain 
highly. 

Our approach will be responsive to common challenges and individual needs, rooted in robust and regular formative 
and summative assessment.  

Our ultimate objectives are: 

✓ To narrow the attainment gap between disadvantaged and non-disadvantaged pupils. 

✓ For all disadvantaged pupils in school to make or exceed nationally expected progress rates.  

✓ ensure disadvantaged pupils are challenged in the work that they’re set 

✓ act early to intervene at the point need is identified 

✓ To support our children’s health and wellbeing to enable them to access learning at an appropriate level. 

✓ Adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and 

raise expectations of what they can achieve. 

 

We aim to achieve these objectives by: 

✓ Ensuring all teaching is good or better, thus ensuring that the quality of teaching experienced by all children 

is improved. 

✓ Deploying teaching staff effectively to ensure a focus on narrowing gaps between disadvantaged children 

and their non-disadvantaged peers. 

✓ Focusing the spending of our pupil premium on accelerating progress, moving children to at least age-

related expectations. 

✓ Pupil premium resources are to be used to target more-able, disadvantaged children to exceed Age 

Related Expectations 

✓ Support payment for activities, educational visits and residentials ensuring children have first-hand 

experiences to use in their learning in the classroom, building their cultural capital. 

✓ Providing extensive pastoral support to both disadvantaged children and their families through the use of 

dedicated Learning Mentors, our Attendance Team, Early Help intervention and high-quality mental health 

and well-being provision. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Children start school with poor language acquisition and vocabulary 

2 Limited parental engagement at school and support for their children at home 

3 Limited enrichment, extra-curricular and life-skills opportunities 

4 Improve attendance and punctuality 

5 Improve levels of Writing attainment  

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved oral language 
skills and vocabulary 
among disadvantaged 
pupils. 

• Assessments and observations show a significant improvement in oral 

language skills. 

• Pupils demonstrate more confident and articulate participation in lessons 

and discussions. 

• Ongoing formative assessments show improved oral language and 

vocabulary across a range of activities.  

• Phonics screening results meet or exceed national expectations, with 

attainment for disadvantaged pupils in line with their peers. 

• Pupils can recognise, define and apply more vocabulary confidently in 

speaking and writing across different subjects and situations. 

Improved Writing 
attainment at the end of 
KS1 and KS2 among 
disadvantaged children. 

• Pupils are able to writes simple, coherent narratives about personal 
experiences or real/fictional events. 

• Spells common and Year ¾ and 5/6 spelling lists correctly. 

• Applies phonics knowledge to spell unfamiliar words. 

• Pupils are taught handwriting explicitly and & Presentation is improved 

• Pupils are able to edit and & improve 

• Pupils can writes effectively for a wide range of purposes and audiences. 

• Pupils can use a wider range of punctuation marks correctly 

• Children can legibly, fluently and at appropriate speed, usually with joined 
handwriting. 

• Children can independently evaluate and edit writing to improve. 

• The gap between disadvantaged pupils and their peers in writing is 
narrowed, with disadvantaged pupils meeting expected standards. 

• Attainment in writing, including achieving Greater Depth, is in line with or 
improving towards national standards.  

• Sustained and measurable progress from each pupil's individual starting 
point across all key stages. 

• A reduced number of referrals to specialist services, such as speech and 
language therapy, may be an indicator of improved language skills.  
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Improved parental 
engagement in learning 
and school life to support 
their children 

• Bromcom is used effectively for regular updates and communication is 

clear. 

• High-quality resources and advice are used to help parents support 

learning at home. 

• Programmes on parenting skills or adult numeracy and literacy, are 

provided and offer intensive support for families in crisis. 

• Parents feel welcomed and comfortable attending school events and 

meetings and know who to contact for different issues. 

• Regular, meaningful conversations are had about schoolwork, attendance 

and learning. 

• High aspirations for academic and personal growth are communicated at 

all times. 

• School events are well-attended to build a strong partnership that parents 

and their child's education.  

• Increased parent/carer participation in workshops, showcases, or family-

linked enrichment activities. 

• Positive feedback from families indicating improved aspiration and 

awareness of cultural, academic, or extracurricular opportunities. 

Greater opportunities for 
enrichment style activities 
with the PP children across 
school. 

• Increased attendance of disadvantaged pupils in enrichment activities. 

• Reduced gap in enrichment participation between disadvantaged pupils 
and their peers. 

• Consistent engagement: at least 59% (proportionality) of participating dis-
advantaged pupils attend regularly. 

• Improved access to resources demonstrated through uptake of support of-
fers. 

• Pupils report greater enjoyment, confidence, and sense of belonging in 
end-of-programme surveys. 

• Evidence of positive behaviour and social skills, such as teamwork, resili-
ence, and communication. 

• Improved learning behaviours (e.g., participation, motivation, readiness to 
learn) recorded in teacher assessments and on PP Provision Map. 

• Pupils demonstrate new skills from enrichment through work samples, per-
formances, competitions, or pupil/staff/parent voice. 

• Positive impact on attainment or progress where applicable (improvements 
in reading, writing, oracy). 

• A broad and diverse programme of enrichment activities is established. 

• Activities are regularly reviewed for quality and adapted based on pupil 
feedback. 

• Increased participation of disadvantaged pupils in external opportuni-
ties (competitions, performances, educational trips, community events). 

• Improved wellbeing indicators can be measured (Bounce Together 
data) such as resilience, self-esteem, and social connection. 

To achieve and sustain 
improved attendance and 
punctuality for all pupils, 
particularly our pp pupils. 

• Whole-school attendance increases to 95% and is sustained over at least 
one term. 

• Attendance gap between disadvantaged pupils and their peers is reduced 

• Persistent absence is reduced. 

• Late arrivals is reduce. 

• Number of pupils with repeated lateness is reduced. 

• Morning learning time lost due to lateness is reduced and tracked termly. 

• 100% of pupils identified as at risk receive timely intervention (meetings, 
plans, home visits). 

• Action plans implemented for all pupils with below-threshold attendance. 

• Improved engagement with support services—measured by parental at-
tendance at meetings and follow-up actions. 

• Increased parent/carer participation in attendance meetings, workshops, 
and support programmes. 

• Parent surveys show improved understanding of attendance expectations 
and the impact on learning. 

• Pupils with previously low attendance show improved attitudes to school, 
measured through surveys or pastoral reports. 

• Daily attendance and punctuality monitoring is consistent and accurate. 
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• Leaders use data weekly to identify emerging patterns and respond 
quickly. 

• Attendance interventions demonstrate impact through documented case 
studies and improved outcomes. 

• Attendance of disadvantaged pupils meets the school target of 96% and is 
in line with National. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £166,983 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Build strong foundations in vocabulary & sentence 
structure through regular CPD opportunities, 
Learning Walks, Pupil Conferencing, staff feedback 
and book looks. 
 
Embed the model (I Do – We do – You Do) to build 
confidence and competence through a structured 
learning process that gradually shifts responsibility 
from the teacher to the student. This method will 
help manage cognitive overload by breaking down 
new material into manageable chunks, reduces 
anxiety and provide clear examples and guided 
practice. Engagement will be boost through active 
participation  
 
Ongoing CPD opportunities for adaptive teaching 
throughout the curriculum. 
 
CPD for staff on new Writing Framework 2025. This 
will ensure consistent implementation, as the 
framework provides evidence-based guidance for 
improving pupils’ writing skills. Teachers will 
understand the new approaches and ensure the 
school’s writing curriculum, planning and 
assessment is aligned with new guidance. 
 
Targeted small-group and 1-to-1 support training 
and deliverance.  

5-A-Day teaching technique to support high-quality 
teaching and focussed assessment. 

Rapid feedback conferencing - 2–3 minute writing 
conferences focusing on one improvement target. 

Use Technology to Support & Engage (Reading 
pens, digital storytelling tools, voice typing for pupils 
with handwriting difficulties or digital publishing) 
 
Celebrate Writing (Author chairs, sharing circles, 
writing competitions, themed weeks, real audiences) 
 

Training for new staff to ensure assessments are 
interpreted and administered correctly. Release 
time for marking, inputting data and analysis. 

Standardised tests can provide reliable insights into 
the specific strengths and weaknesses of each pupil 
to help ensure they receive the correct additional 
support through interventions and teacher 
instruction: 

 

Standardised tests | Assessing and Monitoring Pupil 
Progress | Education Endowment Foundation | EEF 

 

Children who fail to master writing miss out on many 
aspects of being a fully-fledged member of society 
and find themselves at a severe disadvantage. Poor 
writing skills limit children’s academic, occupational, 
cultural, civic and personal ambitions. 

 

https://d2tic4wvo1iusb.cloudfront.net/production/doc
uments/guidance/understanding_current_practice_a
nd_research_priorities_in_teaching_writing.pdf?v=17
64596892 

 

Explicitly teaching handwriting and spelling to 
younger children (ages 5-11) results in small writing 
improvements. Spelling instruction also benefits 
older students (ages 12-18) with moderate gains 
observed. 

 

https://educationendowmentfoundation.org.uk/early-
years/evidence-store/physical-
development?approach=teaching-the-skills-needed-
for-mark-making-and-letter-formation 

 

Writing strategies are the techniques writers use to 
plan, draft, monitor, revise, evaluate and proof-read 
their compositions. These strategies can help 
students manage the different processes involved in 
writing. Modelling these strategies before inviting 
children to use them in their own writing gives 
students the tools to organise and improve their 
writing. 

 

https://assets.publishing.service.gov.uk/media/68bec
95444fd43581bda1c86/The_writing_framework_092
025.pdf  
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CPD and whole school approach on the explicit 

teaching of vocabulary  

 

To further and embed a high-quality oracy education 

for students through structured, purposeful and 

modelling. Have effective oracy teaching practice in 

Explicit vocabulary instruction is a teaching practice 

that builds the pillars of literacy that all students need 

in order to be successful in school and beyond. 

Students need a number of pillars to be in place for 

their literacy to improve. They need spelling, 

punctuation, exploratory talk, reading comprehension 

and more.  

1 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/understanding_current_practice_and_research_priorities_in_teaching_writing.pdf?v=1764596892
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/understanding_current_practice_and_research_priorities_in_teaching_writing.pdf?v=1764596892
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/understanding_current_practice_and_research_priorities_in_teaching_writing.pdf?v=1764596892
https://d2tic4wvo1iusb.cloudfront.net/production/documents/guidance/understanding_current_practice_and_research_priorities_in_teaching_writing.pdf?v=1764596892
https://educationendowmentfoundation.org.uk/early-years/evidence-store/physical-development?approach=teaching-the-skills-needed-for-mark-making-and-letter-formation
https://educationendowmentfoundation.org.uk/early-years/evidence-store/physical-development?approach=teaching-the-skills-needed-for-mark-making-and-letter-formation
https://educationendowmentfoundation.org.uk/early-years/evidence-store/physical-development?approach=teaching-the-skills-needed-for-mark-making-and-letter-formation
https://educationendowmentfoundation.org.uk/early-years/evidence-store/physical-development?approach=teaching-the-skills-needed-for-mark-making-and-letter-formation
https://assets.publishing.service.gov.uk/media/68bec95444fd43581bda1c86/The_writing_framework_092025.pdf
https://assets.publishing.service.gov.uk/media/68bec95444fd43581bda1c86/The_writing_framework_092025.pdf
https://assets.publishing.service.gov.uk/media/68bec95444fd43581bda1c86/The_writing_framework_092025.pdf
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classrooms which will result in greater engagement 

in learning, learning both to and through talk. 

 

Oracy Leads and Champions to have release time 
to attend training and embed key elements of the 
guidance in schools. 

 

Visual and Multisensory training and support for 
staff who have children with SEND needs 

Small-Group or 1:1 Interventions 

Voice 21 Membership cost to schools: £3.335 per 
school 

 

Release time for 2 Leads: £150 per person x 11 
sessions: £3.300. 

 

https://researchschool.org.uk/durrington/news/explicit-

vocabulary-instruction-building-habits 

 

The evidence around oral language interventions is 

rated as high. The average impact of oral language 

interventions for pupils is 6 months’ additional 

progress over the course of a year, according to the 

Education Endowment Foundation. 

 

oral-language-interventions 

 

Interaction for learning is a key aspect of these 
interventions. Approaches often involve spoken 
interaction between the practitioner and pupils and 
between peers. The evidence is strongest on 
interventions that are integrated with the existing 
curriculum. It is important to consider how any 
changes or refinements to practice are integrated 
with the curriculum. Oral language interventions can 
be an effective approach for disadvantaged pupils. In 
the research evidence, the higher the proportion of 
disadvantaged pupils taking part, the more effective 
the intervention seemed to be. 

 

https://voice21.org/why-oracy-matters/ 

 

 

Enhancement of Writing provision based on the new 

Writing Framework. 

Introduction of explicit vocabulary teaching, through 

a new progression document for vocab and 

sentence structure 

Fund teacher release time to offer coaching and 

embed key elements. Feedback to support 

feedback that moves the teaching and learning 

forward. 

Scaffolding and adaptive teaching to support SEND, 

disadvantaged, EAL and struggling writers. 

DHT to teach Year 6 Writing group (4 mornings a 

week) 

Regular CPD sessions  

 

Monitoring and moderation across whole school 
and Trust 

 

Supporting teachers through team teaching and 
modelling. 

 

Use of high-quality exemplifications to support the 
moderation process 

 

Improvement Lead for Trust to support leaders and 
selected members of staff 

The average impact of the small group tuition is four 

additional months’ progress, on average, over the 

course of a year.  

Evidence shows that small group tuition is effective 

and, as a rule of thumb, the smaller the group the 

better. Some studies suggest that greater feedback 

from the teacher, more sustained the engagement in 

smaller groups, or work which is more closely 

matched to learners’ needs explains this impact. Once 

group size increases above six or seven there is a 

noticeable reduction in effectiveness. 

https://educationendowmentfoundation.org.uk/educati

on-evidence/guidance-reports/literacy-ks2 

Large evidence reviews (EEF, What Works Clearing-
house, and multiple meta-analyses) agree that smaller 
groups (2–6 pupils) show greater progress than 
whole-class teaching, gains are strongest when 
groups focus on specific, teachable components and 
children with the weakest baseline skills benefit most. 

Small group tuition | EEF 
(educationendowmentfoundation.org.uk) 

 

The research-practice initiative Centre for Literacy in 
Primary Education (CLPE) has published a synthesis, 
Writing in Primary Schools — What We Know Works 
(2025), arguing that a curriculum built around high-
quality children’s literature (i.e. combining reading 
and writing) supports better writing outcomes. 

 

Writing in Primary Schools_What We Know Works 
2025_3.pdf 

5 

https://researchschool.org.uk/durrington/news/explicit-vocabulary-instruction-building-habits
https://researchschool.org.uk/durrington/news/explicit-vocabulary-instruction-building-habits
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://voice21.org/why-oracy-matters/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks2
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://clpe.org.uk/system/files/2025-07/Writing%20in%20Primary%20Schools_What%20We%20Know%20Works%202025_3.pdf
https://clpe.org.uk/system/files/2025-07/Writing%20in%20Primary%20Schools_What%20We%20Know%20Works%202025_3.pdf
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CPD to embed the 5 lesson and 5-a-day approach. 

• Select 5-6 PP children to work with over a 
5-lesson period.  

• Targeted support in a particular subject / 
subjects. 

• Rotate disadvantaged children in class so 
all children receive extra support in class. 

 

Support SEND disadvantaged children in class 
every lesson should involve: 

1) Explicit instruction; 

2) Cognitive & metacognitive strategies;  

3) Scaffolding;  

4) Flexible grouping;  

5) Use technology effectively 

 

Funding for staff training and subject leaders/SLT 
to support, team teach and monitor this approach 

Questioning is an essential part of teaching and as 
a result, teachers ask hundreds of questions every 
day. These questions might be aimed at a whole 
class, a small group or an individual and then of 
course, there are the follow-on questions that 
teachers will ask in response to how students 
responded to the original question. According to 
Rosenshine, questioning is an important part of the 
instructional process because it gives students the 
opportunity to practice new information and connect 
new material to their prior learning’. Alongside this 
questioning allows a teacher to determine how well 
the material has been learned and whether there is 
a need for additional instruction’. The most effective 
teachers ask lots of questions to check how well the 
material has been learnt and also on the process 
that was used to answer the question. They also use 
a range of strategies to check the responses of all 
students and ensure the active participation of all 
students. 

 

https://researchschool.org.uk/durrington/news/what-
does-the-evidence-say-about-questioning 

 

The evidence for ‘individualised instruction’ is rated 
as having a moderate impact (+4 months) for very 
low cost (based on limited evidence – EEF) 

https://educationendowmentfoundation.org.uk/educa
tion-evidence/teaching-learning-toolkit/individualised-
instruction 

 

Metacognition & self-regulation is rated as high 
impact (+7 months) for low cost based on extensive 
evidence (EEF). 

https://educationendowmentfoundation.org.uk/educa
tion-evidence/teaching-learning-
toolkit/metacognition-and-self-regulation 

1,5 

 

Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £70,842 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

TAs to deliver (1 to 1) speech and language 
programme (Wellcomm) to targeted children 
in EYFS (3 x weekly) 

 

(£575) Talk Boost – a catch-up programme 
for Nursery for children struggling with 
talking and understanding words. To 
include: 

 

- Early Talk Boost training  

- Purchase of resources 

- Access to online an 
tracker to monitor 
progress and support PP 
children  

The evidence for ‘small group tuition’ is rated as having a 
moderate impact (+4 months) for very low cost (based on limited 
evidence – EEF) 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition 

 

The evidence for ‘teaching assistant interventions’ is rated as 
having a moderate impact (+4 months) for very low cost (based 
on moderate evidence – EEF) 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions 

 

Oral language interventions can have a positive impact on pupils’ 
language skills. Approaches that focus on speaking, listening and 
a combination of the two show positive impacts on attainment: 

1, 6 

https://researchschool.org.uk/durrington/news/what-does-the-evidence-say-about-questioning
https://researchschool.org.uk/durrington/news/what-does-the-evidence-say-about-questioning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-interventions 

Intervention to deliver Times tables to 
targeted children in Years 4, 5 and 6 (on 
daily basis) 

Tuition targeted at specific needs and knowledge gaps can be an 
effective method to support low attaining pupils or those falling 
behind: small group tuition. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/leadership-and-planning/supporting-attendance/deliver-
targeted-interventions-to-supplement-universal-provision 

 

Toolkit Strand EEF | Education Endowment Foundation |.EEF 
suggests small group tuition by +4 months.  

 

Previous experience of other interventions has demonstrated 
accelerated progress. EEF guide to supporting school planning – 
a tiered approach references the positive impact of tutoring and 
small group interventions. 

 

https://my.chartered.college/research-hub/closing-the-send-gap-
through-targeted-interventions-findings-from-the-metasense-
study/  

5 

After school teacher Intervention Tuition targeted at specific needs and knowledge gaps can be an 
effective method to support low attaining pupils or those falling 
behind: small group tuition. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/extending-school-time  

 

Toolkit Strand EEF | Education Endowment Foundation |.EEF 
suggests small group tuition by +4 months.  

 

Our previous experience of other interventions has demonstrated 
accelerated progress. EEF guide to supporting school planning – 
a tiered approach references the positive impact of tutoring and 
small group interventions. 

 

http://afterschoolalliance.org/documents/The-Latest-Research-
on-the-Impact-of-Afterschool-and-Summer-Programs-2024.pdf  

1, 5 

Additional CT/TA employed to deliver RWI 
interventions 

 

DHT to teach RWI groups and carry out 1 to 
1 tutoring to further support the 
disadvantaged children 

The average impact of the adoption of phonics approaches is 
about an additional five months’ progress over the course of a 
year. 

 

Phonics approaches have been consistently found to be effective 

in supporting younger pupils to master the basics of reading, with 

an average impact of an additional five months’ progress. 

Research suggests that phonics is particularly beneficial for 

younger learners (4−7 year olds) as they begin to read. Teaching 

phonics is more effective on average than other approaches to 

early reading (such as whole language or alphabetic approaches), 

though it should be emphasised that effective phonics techniques 

are usually embedded in a rich literacy environment for early 

readers and are only one part of a successful literacy strategy. 

Phonics | EEF (educationendowmentfoundation.org.uk) 

Evidence indicates that one to one tuition can be effective, 

providing approximately five additional months’ progress on 

average. 

Short, regular sessions (about 30 minutes, three to five times a 

week) over a set period of time (up to ten weeks) appear to result 

1 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/deliver-targeted-interventions-to-supplement-universal-provision
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/deliver-targeted-interventions-to-supplement-universal-provision
https://educationendowmentfoundation.org.uk/education-evidence/leadership-and-planning/supporting-attendance/deliver-targeted-interventions-to-supplement-universal-provision
https://my.chartered.college/research-hub/closing-the-send-gap-through-targeted-interventions-findings-from-the-metasense-study/
https://my.chartered.college/research-hub/closing-the-send-gap-through-targeted-interventions-findings-from-the-metasense-study/
https://my.chartered.college/research-hub/closing-the-send-gap-through-targeted-interventions-findings-from-the-metasense-study/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/extending-school-time
http://afterschoolalliance.org/documents/The-Latest-Research-on-the-Impact-of-Afterschool-and-Summer-Programs-2024.pdf
http://afterschoolalliance.org/documents/The-Latest-Research-on-the-Impact-of-Afterschool-and-Summer-Programs-2024.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
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in optimum impact. Evidence also suggests tuition should be 

additional to, but explicitly linked with, normal teaching, and that 

teachers should monitor progress to ensure the tutoring is 

beneficial. 

One to one tuition | EEF (educationendowmentfoundation.org.uk) 

Pre-teaching: 

Teaching children prior to a lesson can 
support them in their learning and their 
ability to make good progress in a lesson. 
Pre-teaching can be used to: 

 

• Expose pupils to a topic that they 
may find difficult, giving them key 
information before the lesson. 

 

Enable higher attainers to work 
independently in lessons, preventing them 
from being held back by whole class 
teaching when they do not need to be 
involved. 

The evidence for ‘one to one’ is rated as having a high impact 
(+5 months) for moderate cost (based on moderate evidence – 
EEF). 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/one-to-one-tuition 

5 

Higher achievers -  

Provide challenge for the Higher achievers 
in all year groups 

 

High-quality planning and implementation meets the needs of all 

pupils and builds in high expectations of all pupils. Some pupils 

may require additional support alongside high-quality teaching in 

order to make good or better progress or close the gaps from prior 

attaining data. The evidence indicates that small group and one-

to-one interventions can be a powerful tool for supporting these 

pupils when they are used correctly and carefully. Standardised 

tests can provide reliable insights into the specific strengths and 

weaknesses of each pupil to help ensure they receive the correct 

additional support through interventions or teacher instruction. 

Challenge can also be the driving force of teaching PHA. Giving 

pupils’ work that makes them to be out of their comfort zone, and 

having the highest expectations of them, will be able to move them 

beyond what they know and can do now. 

https://educationendowmentfoundation.org.uk/support-for-

schools/school-planning-support/2-targeted-academic-support  

https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/teaching-assistant-interventions 

https://educationendowmentfoundation.org.uk/news/eef-blog-
assessing-learning-in-the-new-academic-year-part-1 

 

BookMark One-to-one Reading Programme offers support for children in 

years one to six who are at risk of not meeting the expected 

standard for reading. 

The one-to-one Reading Programme offers support for children in 

years four who are at risk of not meeting the expected standard for 

reading. The volunteer-led reading programme provides school 

with access to one-to-one reading support for the children who 

need it most. These children will read with the same trained 

volunteer, once or twice a week for 30 minutes, either face-to-face 

or on our secure online platform. 

 

Pupil Premium 1:1 Readers All Pupil Premium children will be heard read three times weekly. 

If they fall into the Lowest 20% bracket, this will increase to daily. 

https://assets.publishing.service.gov.uk/media/5a7c18d540f0b61a

825d66e9/reading_for_pleasure.pdf  

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/support-for-schools/school-planning-support/2-targeted-academic-support
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://educationendowmentfoundation.org.uk/news/eef-blog-assessing-learning-in-the-new-academic-year-part-1
https://assets.publishing.service.gov.uk/media/5a7c18d540f0b61a825d66e9/reading_for_pleasure.pdf
https://assets.publishing.service.gov.uk/media/5a7c18d540f0b61a825d66e9/reading_for_pleasure.pdf
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Startwell Programme 

Early childhood obesity can track into adulthood (3, 4) therefore 

efforts to prevent obesity should begin long before a child starts 

school – particularly as nearly a quarter of Reception year children 

in Birmingham are overweight or obese (5). 

Evidence on risk factors for childhood obesity increasingly high-

lights the importance of the environment in early life (6, 7). In re-

sponse to this Birmingham developed Startwell, an evidence 

based NHS obesity prevention programme based on 8 key mes-

sages to help Early Years settings, parents and health profession-

als create a healthier environment for children and families. 

HM Government (2017) https://www.gov.uk/government/publica-
tions/childhood-obesity-a-plan-for-action/childhood-obesity-a-plan-
for-action 
 
Birch, L. L., & Ventura, A. K. (2009). Preventing childhood obesity: 
what works? International Journal of Obesity, 33, 574-581. 
 
Freedman, D. S., Khan, L. K., Serdula, M. K., Dietz, W. J., Sriniva-
san, S. R., & Berenson, G. S. (2005). The relation of childhood 
BMI to adult adiposity: the Bogalusa heart study. Pediatrics, 115, 
22-27. 
 
Freedman, D. S., Patel, D. A., Srinivasan, S. R., Chen, W., Tang, 
R., Bond, M. G., & Berenson, G. S. (2008). The contribution of 
childhood obesity to adult carotid intima-media thickness: the Bo-
galusa heart study. International Journal of Obesity, 32, 749-756. 
 
National Child Measurement Programme, England 2018/19 
School Year (2019) https://digital.nhs.uk/data-and-infor-
mation/publications/statistical/national-child-measurement-pro-
gramme/2018-19-school-year 
 
Horne, P. J., Greenhalgh, J., Erjavec, M., Lowe, C. F., Viktor, S., & 
Whitaker, C. J. (2011). Increasing pre-school children’s consump-
tion of fruit and vegetables. A modelling and rewards interven-
tion. Appetite, 56, 375-385. 
 
Lanigan, J., Barber, S., & Singhal, A. (2010). Management of obe-
sity. Prevention of obesity in preschool children. Proceedings of 
the Nutrition Society, 69, 204-210. 

2 and 3 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £268,185 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Embedding principles of good practice 

set out in the DfE’s Improving School 

Attendance advice. 

This will involve training and release time 

for staff to develop and implement new 

procedures and appointing 

DfE guidance on Working together to improve school attendance states 

that attendance is essential for pupils to get the most out of their school 

experience, including their attainment, wellbeing, and wider life 

chances.  

Pupils with the highest attainment at the end of KS2 2 and KS4 have 

higher rates of attendance over the key stage compared to those with 

the lowest attainment.  

4 

https://www.gov.uk/government/publications/childhood-obesity-a-plan-for-action/childhood-obesity-a-plan-for-action
https://www.gov.uk/government/publications/childhood-obesity-a-plan-for-action/childhood-obesity-a-plan-for-action
https://www.gov.uk/government/publications/childhood-obesity-a-plan-for-action/childhood-obesity-a-plan-for-action
https://digital.nhs.uk/data-and-information/publications/statistical/national-child-measurement-programme/2018-19-school-year
https://digital.nhs.uk/data-and-information/publications/statistical/national-child-measurement-programme/2018-19-school-year
https://digital.nhs.uk/data-and-information/publications/statistical/national-child-measurement-programme/2018-19-school-year
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
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attendance/support officers to improve 

attendance 

Target attendance for pupils whose 

attendance falls below the school target 

of 96%.  

Weekly attendance meetings with HT, 

Attendance officer and Learning mentor 

EEF Attendance intervention guidance states there are several 
interventions which have a positive impact on improving attendance 
including parental engagement/ communication interventions. 

Provide a range of workshops to 
support parents in supporting their 
child/ren both in school and at home (in 
all year groups) 

 

Reading workshops (Autumn term) 

 

Oracy and Maths workshops (Spring 
term) 

 

GPS workshops (Summer term) 

Increase in number of male figures 
attending workshops eg, Dads and their 
kids fun Workshop (Summer term) 

 

EYFS workshops (half termly) 

The average impact of the Parental engagement approaches is about 
an additional four months’ progress over the course of a year. There are 
also higher impacts for pupils with low prior attainment. 

Parental engagement | EEF (educationendowmentfoundation.org.uk) 

2 

Yr 2 – 6 cinema experience 

 

After school clubs targeted at pp 
children 

 

Residential visits eg, Brighouse, Year 6 

 

TAs and CTs to deliver a series of after 
school clubs based on pupil voice. 

 

Enrichment session on a Friday 
morning based on pupil voice. 

 

Enrichment session on Friday after-
noon-based on pupil voice. 
 
Theme Days  
 
Attendance rewards - gold/sil-
ver/bronze badges, 100% attend-
ance award (linked to sport), 'Spin 
the Wheel' in assembly for class with 
highest attendance 
 
Analysis of Bounce Data and inter-
ventions with sports teams 

 

Overall, the average impact of arts participation on other areas of aca-
demic learning appears to be positive but moderate, about an additional 
three months progress.  

Improved outcomes have been identified in English, mathematics and 
science.  

 
Some arts activities have been linked with improvements in specific out-
comes. For example, there is some evidence of the impact of drama on 
writing and potential link between music and spatial awareness. 
Wider benefits such as more positive attitudes to learning and in-
creased well-being have also consistently been reported. 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/arts-participation 

 

3 

Music Service All Year 4 children to 
learn a musical instrument and Year 5 
and 6 children are supported to 
continue their learning as elective 
students. 

School Evidence: All children have a right to play a musical instrument  

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation


13 

Contingency fund for acute issues eg, 
uniform/PE need, support with payment 
for school trip/visits etc 

Based on our experiences and those of similar schools to ours, we 
have identified a need to set a small amount of funding aside to 
respond quickly to needs that have not yet been identified. 

All 

Bikeability 

 

Bikeability equips pupils with the skills, 
confidence and knowledge to cycle 
safely. It promotes health, 
independence and sustainable travel 
while reducing congestion around 
schools. As a funded programme, it 
provides high-quality training accessible 
to all pupils. 

A controlled study found that a short cycle-training course (even three 
sessions) “was effective to improve children’s cycling skills in the short 
term,” including control, steering, hazard awareness, etc. PubMed 

A longer-term follow-up (5 months) found that many of those skill im-
provements persisted over time, compared to children who did not re-
ceive training. PubMed+1 

Another study concluded that cycling training was significantly associ-
ated with better cycling skills, even if memory or school performance did 
not change. 

 

3 

 

Total budgeted cost: £506,010 

 

 

 

https://pubmed.ncbi.nlm.nih.gov/23770517/?utm_source=chatgpt.com
https://pubmed.ncbi.nlm.nih.gov/24607594/?utm_source=chatgpt.com
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Part B: Review of the previous academic year  

Outline outcomes for disadvantaged pupils in the 2023 to 2024 academic year and explain how their 
performance has been assessed.  

Externally provided programmes 

Programme Provider 

Reading, Maths and GPS interventions BookMark Charity 

TTRS 

Family, attendance, behavioural and emotional 
support 

Birmingham City Mission 

PSS 

Beacon School Support 

Norton Hall 

Music Therapy 

Approachable Parenting 

Compass 

SaLT 

CAT Team 

School Nurse 

SENAR 

Ed Psych 

OTT 

PSS is now LLaSS 

CAT Worker 

Physical Disability Team 

Flash Academy 

City of Sanctuary  

BCC 

CPI 

Home Start 
Eagles Consultancy - parent classes 
BAEES - parent classes  
Early Help Locality Team 

RWI Ruth Miskin 

Catch-up and targeted interventions Wellcomm 

Music Services for Education 

PE BCFC 
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Reception 

% at Expected All (60) PP (30) Non-PP (30) National 

English 50% 53% 47% 60% 

Maths 65% 67% 63% 60% 

Achieving GLD 50% 57% 47% 60% 

 

At the end of 2025, EYFSP data GLD was 50% for all pupils. This was below than national (60%). Disadvantaged 

children did better than their counter-parts in English, Maths and GLD. 

Phonics – Year 1 

To support and strengthen the phonics, provision, delivery and ensure accelerated progress for targeted children 

and to strengthen the Phonics for newly-arrived children in EYFS, KS1 and into KS2 additional support was 

implemented especially for the PP pupils through the following strategies: 

• Daily RWI sessions in EYFS and KS1 

• 1:1 daily tutoring with lowest 20% in each class 

• 1:1 reading X3 weekly with disadvantaged children 

• RWI coaching sessions with RWI lead to improve staff expertise 

• RWI delivered across EYFS, Year 1, Year 2 (children who need to retake the PSC) and Year 3 (children 

who did not pass the PSC in Years 1 or 2 and who might be new or new to the country).  

• RWI as discrete lessons on timetables 

• Weekly training and coaching for staff delivering RWI sessions. 

Y1 PSC Summer Phonics Screening Check (PSC) National 

ALL (59 pupils) 61% 80% 

Pupil Premium (35) 51%  

Non-Pupil Premium (24) 75%  

 

Overall Performance:  

School achieved 61%, which is 19% below the national average. Non-disadvantaged children outperformed the 

disadvantaged children (14%). Although there were 11 more disadvantaged children than non-disadvantaged. This 

equates to 18%.  Data analysis of comparative data when looking at comparing disadvantaged to non-disadvantage. 

Identify target children for 1:1 and group interventions. 

Year 2 – Phonics 

Y2 Re-take Summer PSC Birmingham 

ALL (70) 70% 89% 

PP (47) 81%  

Non-PP (23) 48%  
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Overall Performance: 

School achieved 70% which is below national. However, disadvantaged children outdid non-disadvantaged children 

by 33%. This equates to 24 children (34%). 

Areas to Monitor: 

- Gap between PP and non-PP  

- Review strategies for disadvantaged pupils to reduce attainment gap 

End of Key Stage 2 (KS2) 

% at Expected KS2 

(101) 

KS2 PP 

(77) 

KS2 

Non-PP 

(24) 

FFT 

National 

KS2 

All GDS PP GDS Non-PP 

GDS 

National 

GDS 

Reading (102) 60% 58% 63% 75% 12% 10% 17% 33% 

Writing (99) 51% 49% 58% 72% 0% - - 13% 

Maths (101) 56% 50% 71% 74% 12% 10% 17% 26% 

GPS (103) 57% 53% 67% 73% 20% 18% 25% 30% 

Combined (41) 42% 40% 21% 62%    8% 

 
At the end of KS2, all subjects were significantly below national averages.  From the percentages pro-
vided, it looks like PP children did not achieve as academically well as non-disadvantaged pupils. How-
ever, the difference between actual pupils is 53 children. This equates to 52%. GDS is very low across all 
subjects, especially writing and combined. At GDS, both groups have very low percentages, with minimal 
difference. 
 
Areas to Monitor: 

- Significant gap to national averages in all subjects 
- Very low GDS attainment in writing  
- Disadvantage gap for PP children 

 
Challenge One - Children start school with poor language acquisition and vocabulary 
 
Impact  

Through the school’s involvement in the Voice 21 Oracy project, all pupils have demonstrated notable 
improvements in articulation, voice projection and overall confidence when speaking in front of others. 
Learning walks indicate that both staff and pupils have worked diligently to embed a consistent, high-
quality approach to oracy across the school. Evidence from visitor reports and pupil voice clearly shows 
that the oracy focus has had a significant impact on the school’s culture, driven by the commitment and 
enthusiasm of staff. 

Consultancy visits and the wide range of supporting evidence confirm that improvements in classroom 
practice and the wider school environment have been successful. In previous years, disadvantaged pu-
pils were noticeably less confident in speaking and listening compared with their non-disadvantaged 
peers, with many struggling to express their ideas in depth. Over the past year, however, disadvan-
taged pupils have made substantial progress. From their individual starting points, they are now able to 
communicate with confidence, clarity and expression in line with their non-disadvantaged classmates. 
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This progress has been consistently evident in a variety of contexts, including meet-and-greet sessions, 
Star of the Week celebrations, Oracy Champion awards, Headteacher award assemblies and class per-
formances. Additional interventions such as Wellcomm in EYFS and targeted phonics support from 
Years 1 to 4 have further contributed to addressing this challenge, ensuring a stronger foundation for 
communication skills across the school. 

Challenge Two: Limited parental/carer engagement and reduced support for learning at home 

Improving parental/carer engagement was a key priority for Pupil Premium pupils this year. A struc-
tured programme of workshops, meetings and targeted support was implemented to strengthen 
home–school partnerships and to equip families with the knowledge and confidence needed to support 
their child’s learning. 

A wide range of engagement opportunities were delivered, with Pupil Premium families actively priori-
tised and monitored for participation. These included: 

• Reading, Writing, GPS, Maths and Phonics INSPIRE workshops 
• Foundation subject parent workshops 
• Internet Safety sessions 
• Weekly parent-and-child reading mornings in the library 
• Oracy workshops 
• Tackling Racism workshop 
• SEND information sessions 
• Approachable Parent drop-ins 
• Parent Welcome Meetings 
• Reading to a Significant Male initiative 

Attendance at all events was closely monitored, enabling staff to promote and increase participation 
from families of disadvantaged pupils throughout the year. 

Additional strategies were implemented to promote inclusion, participation and enrichment for Pupil 
Premium pupils: 

• After-school clubs reintroduced in the summer term 
• Enhanced lunchtime physical activity through new PE resources 
• Subsidised trips and visits to ensure equal access to the full curriculum 
• Year 4 access to specialist music tuition through Music Services 
• Breakfast Club offered to all Pupil Premium pupils, providing cereal, toast and juice, alongside 

structured activities 
• Ongoing pastoral support from the learning mentor for individuals and groups across school 

This combination of academic, pastoral and engagement-focused actions has contributed to an in-
creased parental involvement, some improved support for learning at home, and better access to en-
richment opportunities for disadvantaged pupils. Half-termly analysis continues to guide next steps and 
ensure sustained impact. 

Challenge Three – Limited Enrichment Opportunities 

To address the reduced access to enrichment experiences for disadvantaged pupils, Pupil Premium 
funding was used to subsidise a wide range of trips and visits. This ensured that all children—regardless 
of financial barriers—were able to participate fully in the wider curriculum. These experiences broad-
ened pupils’ cultural capital and provided meaningful, real-world contexts that enhanced their under-
standing of key curriculum topics. 
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The enrichment offer included educational visits and experiences that exposed disadvantaged pupils to 
new environments and opportunities they may not otherwise have encountered. As a result, pupils 
demonstrated deeper comprehension of curriculum content, supported by the first-hand experiences 
gained during these visits. 

Specialist music provision continued for Years 4, 5 and the Resource Base classes, delivered by qualified 
music teachers. This ensured pupils had regular access to high-quality arts education, supporting both 
skill development and cultural enrichment. Pupil voice feedback showed high levels of enjoyment and 
engagement with music lessons. 

Overall, the use of Pupil Premium funding significantly improved equity of access to enrichment oppor-
tunities, strengthened pupils’ cultural capital and contributed positively to their learning, confidence 
and enjoyment of school. 

Year Group Trips, visits and visitors 2024-2025 

EYFS • Sheldon Country Park 

• Birmingham Wildlife Conservation Park 

KS1 • Outdoor learning  

KS2 • YSG Festivals 

• Brighouse 

• YSG Festivals 

• YSG Festivals 

• BCFC 

• Bikeability 

• Habberley Trail 

• Swimming 

• YSG Festivals 

• BCFC 

Resource Bases • Swimming 

• Bowling 

• Birmingham School Games – Inclusive 

Legacy Celebration  

Other wider opportunities  • Whole school cinema trip 

• Bounce Mania 

• Skateboarding  

• Wheelchair basketball 

• Fit 4 Kids 

• National Trampolining Finals 

• Yonex Badminton  

• Rebound Fitness 

• Chance to Shine 

• Rebaz Football freestyler 

• Safe Lake  
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• Music Service 

• Quidditch  

• Breakdancing 

• Beatboxing 

 

Challenge Four - Improve attendance and punctuality 

Impact 

There has continued to be a whole school focus on raising the profile of attendance;  ensuring that all 
staff understood the importance of improving attendance and the link between poor attendance and 
vulnerabilities. Practice continues to be reviewed and tweaks are made to ensure that improving at-
tendance remains at the forefront for all. 
 

The Attendance Team is made up of the HT, DHT, Family Support Worker, Attendance Officer and 
SENCO; all member of the team are DSL/DDSLs. The team meet weekly to ensure that all children's at-
tendance is closely monitored; support and interventions are put in place for those pupils whose at-
tendance falls below the school target of 97%. Attendance is seen as a whole school responsibility and 
forms part of the School Development Plan and Performance Management targets. 

The Attendance Team ensure that the principles of good practice as set out in the DfE’s 'Working To-
gether to Improve School Attendance' are embedded across school policies and procedures and are ad-
hered to by all. 

Practices further embedded: 
 

• Invites to Breakfast Club to improve attendance and punctuality of individuals 
• Weekly attendance meetings - the attendance team has been strengthened through a new 

DDSL being added 
• Local and National data analysed and used by Attendance Team to support schools detailed at-

tendance data 
• Attendance section on school website 
• Weekly attendance data shared with staff  
• Daily Tweets  
• Displays 
• Attendance shared in weekly briefing and  assemblies 
• Termly assemblies (trophies, certificates, incentives) 
• Weekly Parent/Teacher conversations with parents as needed 
• Info shared in Welcome meetings/ parent evenings/ attendance meetings  
• Attendance for improved children is celebrated termly 

 
This is the latest guidance:   
 
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_to-
gether_to_improve_school_attendance_-_August_2024.pdf 
 

Challenge 5 - Improve levels of Writing attainment 

Improving writing outcomes for disadvantaged pupils was a key priority this year. Through a shared 
whole-school vision and sustained CPD, staff developed a deeper understanding of the importance of 
writing as a life skill, ensuring that high-quality writing instruction was further developed across all year 

https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
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groups. This collective commitment helped foster a more positive attitudes towards writing among Pu-
pil Premium pupils. 

Learning walks, teacher–pupil conferencing and ongoing moderation highlighted the need for a more 
stimulating and engaging writing environment. In response, the school invested in carefully selected 
texts, high-quality resources and evidence-informed pedagogical approaches. This resulted in the de-
velopment of a more exciting and meaningful writing curriculum that better supports disadvantaged 
learners. 

A more streamlined and holistic approach to writing was introduced, integrating handwriting, reading, 
GPS and spoken language to strengthen overall writing outcomes. This cohesive model ensured that 
the different strands of literacy worked together to improve pupils’ fluency, confidence and stamina as 
writers. 

As a result of these improvements, disadvantaged pupils experienced greater engagement in writing 
and have benefitted from more structured, consistent and purposeful teaching, contributing to im-
proved writing attainment across the school. 

Bounce Together 

Stirling Survey 

 

Survey 1 – March 2025 

Survey 2 – October 2025 

Overall wellbeing score for PP children has increased from 43.4% to 44.4% overall. This takes them over 

the national average of 44% and Bounce Together’s average of 42%. The breakdown shows that in all 

key areas of the survey, children’s scores have increased. 

ELSA Survey 

 



21 

 

Survey 1 – March 2025 

Survey 2 – October 2025 

Overall wellbeing score for the children taking the ELSA survey decreased slightly from 49.2 to 48.2 

overall. However, the amount children taking the survey also dropped by 36.  

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 


